From: Sarah Iles Johnston [mailto:johnston.2@osu.edu] 
Sent: Wednesday, July 23, 2008 3:31 PM
To: Sophia Lee
Cc: kallis.4@osu.edu
Subject: Classics 323
Dear Sophia,
        Here is a new copy of the syllabus for 323, in which I have tried to address the queries that you sent on Monday.  I also add some comments within this e-mail (in red), which you can pass along to the committee.
        Here are the queries that I received from you:
2.      Classics 323-sent back
a. For the syllabus:
i.      60% multiple choice? This seems like a lot - please provide further explanation of how this fits in with course structure.
Multiple choice does not comprise 60% of the grade.  It comprises 52% (42% for seven quizzes, each worth 6%, 10% for final exam).  I have placed the grade breakdown more prominently in the syllabus (now in red) to make this clear.  The place where it used to be in the syllabus is marked in blue. 
My justification for making even 52% of the grade multiple choice is that when teaching a class of 35 to 40 students, I simply cannot grade discursive assignments or essay exams every week-and yet I want to make sure on a regular basis that my students are understanding and learning what I am teaching.  The only way to accomplish this, given that my department cannot grant me a TA to help  with grading, is to include regular multiple choice quizzes.  Then, at least I know they are in control of the facts I have taught.
ii.     Change form indicates "early Christianity" component in description but syllabus and rationale drop this aspect. Please align form and syllabus as appropriate.
Although the syllabus no where has an entry labelled something such as 'early Christianity' it is a regular part of discussions for most of the topics we cover.  E.g., when I talk about Greek views of eschatology, I include how these affected early Christian expectations for the afterlife, and when I discuss Greek sacrifice, I add comments on how early Christianity reinterpreted this apropos the crucifixion.  In other words, the course is not arranged diachronically, with Christianity coming at the end of the quarter, but rather synchronically, so that the ways that Greek religions affected Christianity are woven in throughout the quarter. 
If the committee requests, however, I will take the phrase 'early Christianity' out of the description. 
iii.    Syllabus needs more elaboration on additional texts - suggestion to submit an old operational syllabus for clarification
This is very difficult to address.  I strive very hard to make this class dynamic, so as to engage the students (which is not always easy in a class of 35 to 40).  With the exception of a few key texts that I always have every class read (such as the Homeric Hymn to Hermes, when we study sacrifice), I let the assigned readings develop as we go, to suit the interests and backgrounds of the students but also to respond to topics that come up in class that interest the students more than others. 
For example:  when we study purification rituals, I almost always give the students a document called the Sacred Law from Selinous, which outlines purity rituals that must be used following a homicide.  Part of this law spells out how to address the ghost of the murdered person and what to feed him to make him happy again.  If the students get really interested in that part of the Sacred Law from Selinous, then I give them other ancient texts about how to exorcise ghosts when we study afterlife beliefs.  If they don't get very interested in ghosts when we study the sacred law, then when we study afterlife beliefs I spend more time on texts that, address, for instance, the ways in which crimes during life are punished in the afterlife.  Etcetera.
I have large files of ancient texts of all kinds, that I draw from each time I teach this course (I have now taught it eight or nine times in the past 20 years; many of the texts are translations I have created myself, in order to give my students access to materials that otherwise exist on in ancient Greek).  I choose from these files as I go, in order to serve the students I have each quarter as best I can.  I generally provide the students with the texts they will will for a full week at a time.
I would be happy to provide the committee with some examples of what texts could be given to students on some specific days of the course, but any wholesale delineation of exactly what texts we would read every day of the course would be an artificial construction, representing neither what I have done during any specific quarter in the past or what I am likely to do on any specific occasion in the future. 
Please advise me how you want me to proceed in this case.
iv.     Under the statement of the GEC Historical Study student learning goals and objectives, there needs to be an explanation of how course will fulfill GEC learning goals and objectives (can likely cut and paste from rationale)
I have something like this in the syllabus already (now marked in red).  Are you requesting that I add more?  Please clarify what you would like me to add.    
b. GEC rationale: looks good but should be updated with the revised GEC submission guidelines (see attached). The committee also commended that the assessment plan looks good
  
I wrote my rationale statement in March 2008, using the guidelines available at that time.  Do you need me to write more?  Or are you expecting me to rework the document because the guidelines changed after I submitted it (which sseems inappropriate)? Please clarify.
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